
Fragile Frankie's 

Guide to Supporting Children's  Behaviour 
FOR TEACHERS



As a teacher that has worked in some of the most challenging

learning environments, I am acutely aware of the pressures we,

as education professionals face when it comes to understanding

and supporting disruptive behaviours and vulnerable children. 

 

After over a year of providing consultancy and support services

to a variety of PRUs, Alternative Provisions and main stream

schools that were facing problems with attendance, exclusions

and more, I have created this guide to provide teachers with

some insight around the reasons for challenging behaviour and

some strategies to better support it in your classroom.

 

Frankie the Phoenix has graciously shared his story with us and

the Phoenix team have supported the creation and promotion of

this and other free resources that are available online. 

 

For more information, please visit

www.phoenixeducationconsultancy.com 

Introducing Fragile Frankie



When a child is presenting with challenging behaviour, it is

incredibly easy to assume that they are behaving badly. and

punish them, isolate or restrict rewards or privileges. It is

important that are starting point for addressing challenging,

disruptive or anti-social behaviour is 'what do you need?', 'what

is happening?', 'how can I help?'

FRANKIE OFTEN SPENDS TIME WONDERING
WHY HIS BRAIN IS DIFFERENT. HE KNOWS
THERE ARE TIMES WHEN HE THINKS AND
BEHAVES DIFFERENTLY TO OTHER CHILDREN
BUT HE DOESN'T KNOW WHY AND DOESN'T
KNOW HOW TO TALK ABOUT IT.



When you are supporting vulnerable children, acknowledge their

parents and work with them to try and create optimum learning

outcomes for your pupil. It can be useful to provide parents with

recommended reading, an understanding of the strategies you use

to support behaviours and regular updates on the interventions and

adjustments you find to be working and those that have proven to

be ineffective with their child. It can be useful to give parents the

opportunity to ask questions about their child specifically and more

generally about your understanding of supporting both behaviour

and mental health. When engaging with parents it's often useful to

ensure they understand you regard them as the experts with regards

to their child so that they can lead and you can support where

appropriate.

FRANKIE'S MUM WORRIES ABOUT FRANKIE'S BEHAVIOUR
AND SPENDS LOTS OF TIME LOOKING AT CHILDREN'S
MENTAL HEALTH ISSUES AND BEHAVIOURAL PROBLEMS
ON THE INTERNET. THESE MAKE HER WORRY ABOUT THE
UNPREDICTABLE NATURE OF WHAT MAY HAPPEN WHEN
FRANKIE IS ANGRY. HER INTERNET SEARCHES OFTEN
MAKE HER THINK THERE IS SOMETHING WRONG WITH
FRANKIE - SOMETHING THAT NEEDS TO BE PREVENTED OR
CHANGED BY PUNISHMENT AND DISCIPLINE.



How do the pupils that are struggling in your classroom

communicate that with you? How do you understand which of

your pupils are feeling scared or overwhelmed or confused and

how do you know who has the resources to communicate calmly

and those who will need to rely on their behaviour to express

themselves? Often, challenging and disruptive behaviour is

simply a child's way of communicating when words fail so it can

be useful to create alternative ways of sharing thoughts and

feelings in the classroom -mood boards, thought jars and mood

scale registrations are great starting points and there are lots

more ideas in the Phoenix Group mental health toolkit.

WHEN FRANKIE IS SCARED, CONFUSED OR
OVERWHELMED HE OFTEN SCREAMS, SHOUTS
AND MISBEHAVES. HE CAN BE INCREDIBLY
CHALLENGING AND IT OFTEN SEEMS LIKE HE IS
CHOOSING TO BE NAUGHTY JUST TO GET HIS
OWN WAY.



It's very easy for challenging behaviour to fuel a cycle of

challenging behaviour. You have probably found that 'naughty'

children rarely get 'nicer' and 'nice' children are rarely naughty.

However, we have to become more aware that many of the most

vulnerable children use their behaviour as an innate form of

communication and are expressing a need rather than a choice.

Often, the most challenging children have the lowest levels of

esteem, are the most alone and most in need of acceptance.

What ways could you support behaviour in your classroom to

support some of these needs rather than enhance them?

FRANKIE IS SAD THAT NO ONE SEEMS TO
UNDERSTAND HOW HARD IT IS FOR HIM TO
MANAGE HIS EMOTIONS. FRANKIE OFTEN GETS
TOLD OFF FOR HIS BEHAVIOUR BUT HE CAN'T
THINK OF ANY OTHERS WAYS OF TELLING HIS
MUM, AND OTHER PEOPLE, ABOUT THE
HORRIBLE THINGS THAT ARE HAPPENING IN HIS
HEAD.



It's hard for any teacher not to have favourites or show

preference to the children that behave the best or achieve the

most. However, when a child is isolated or disciplined it is

important that they are reconnected with their teacher and their

peers. It can be a nice idea for teachers to give them a task, a

purpose or a reminder of something they are good at or

appreciated for. It is good to have something positive to focus

on - both in terms of a task and some positive thoughts to reflect

on in order to rebuild self esteem and reduce the likelihood of a

repetitive cycle of disruptive and challenging behaviour. Please

try to remember that even challenging children don't deserve to

be punished forever and all of us need something good to focus

on.

FRANKIE IS HAPPIEST WHEN HIS MUM MAKES
HIM FEEL SAFE AND LOVED - AFTER A
CHALLENGING DAY, FRANKIE IS THANKFUL
THAT HE CAN FEEL CALM AND CONTENT WITH
HIS MUM



As teachers, it's important to stop and ask yourself how you think

your pupils see themselves. What is their opinion of themselves,

what self worth do they have and how does this affect their day

to day lives? When a pupil presents challenging behaviour and is

in somewhere disciplined, either at home or at school, it is

important to remember that this is likely to have an ongoing

effect on their mood. Think about how you can restore a child's

sense of self worth and confidence as part of a post discipline or

conflict procedure.

FRANKIE SPENDS LOTS OF TIME THINKING
ABOUT HOW DIFFICULT HE CAN MAKE LIFE FOR
OTHER PEOPLE. HE DOESN'T WANT TO BE
NAUGHTY AND BEING TOLD OFF IS THE LAST
THING HE WANTS. FRANKIE FEELS VERY ALONE
AND HOPELESS. HE WISHES HE COULD BE
BETTER UNDERSTOOD.



We often send children to time out as a punishment, to relax,

unwind or restart when their behaviour has been challenging or

disruptive. However, it can be useful to allow for the proactive

use of timeout so that children can remove themselves from

situations they find stressful and circumstances they find

challenging. It is also worth bearing in mind that some children

will arrive to school hungry, angered or saddened after their

morning at home. Some children may not have slept very well,

they may have been engaged in or witnessed verbal or physical

abuse and may be worrying about their safety or survival when

they arrive at school. These children should be allowed to use

time out as a way to prepare their mindset for school, for

interaction and to, if required, benefit from alone time all day.

FRANKIE SPENDS TIME ON HIS OWN WHICH HE
FINDS MUCH EASIER THAN HAVING TO BE WITH
OTHER PEOPLE EVEN THOUGH HE LONGS TO
HAVE LOTS OF FRIENDS. HE THINKS ABOUT
WHAT MIGHT MAKE HIM HAPPY AND HOW HE
MIGHT BE ABLE TO EXPLAIN SOME OF HIS
FEELINGS TO OTHERS.



When we share stories with children provide context and try not

to isolate anyone who may find they are unable to connect to

the story. When thinking about the increasing impact the social

channels of others have on our lives, we should consider

understanding the posts and updates others share as 'stories'.

When we are teaching pupils how they can write, read, tell or

interpret stories, it could be incredibly beneficial to include this

social media as a reflection point; these modern day stories we

rarely recognise we are consuming can have a huge impact on

our self perception, behaviour and mental health.

WHEN FRANKIE IS HOME, HIS MUM READS
SOME STORIES TO HIM FRANKIE FEELS SAD
THAT HE ISN'T LIKE THE CHILDREN IN THE
STORY BOOKS AND GOES TO BED WONDERING
WHY HE FINDS THINGS SO HARD. FRANKIE
FEELS IT IS INCREDIBLY UNFAIR THAT HE CAN'T
BE LIKE THE HAPPY CHILDREN HE SEES SO
OFTEN.



It is imperative that we consider the impact group activities will

have on individual pupils and their perception of themselves and

others. As children are growing and gaining a better

understanding of the world, it is easy for them to compare,

contrast and create conflict from differences. Within group

activities, it is importance that you provide context for variance,

an opportunity for questions and offer support and one to one

time with any children particularly vulnerable to isolation, conflict

or confrontation. 

FRANKIE FEELS LIKE HE IS SURROUNDED BY
PEOPLE THAT ARE HAPPY. IT MAKES HIM FEEL
SAD AND ALONE AND ANGRY AND DOESN'T
KNOW WHAT TO DO OTHER THAN SHOUT.



When pupils refuse to complete mundane tasks, ask why. Are

they choosing to be disruptive, are they using it to communicate

a need or are they simply unable to process what is needed in

order to complete it? Are they overwhelmed with thoughts and

feelings they are trying to manage and understand? Give calm,

considered instructions and time and space for pupils to process

and action them before punishing and disciplining them.  Use

one-step instructions such as 'put the cup by the sink' rather

than 'go to the sink and wash your cup and put it by the sink'.

WHEN FRANKIE FEELS SAD AND ALONE IT
MAKES EVERYDAY TASKS REALLY DIFFICULT.
HE JUST WANTED SOMEONE TO UNDERSTAND
HIM BUT FOUND THAT HE WAS BEING
NAUGHTY ALL OF THE TIME, MAKING
EVERYTHING MUCH WORSE.



As teachers it is vital that we understand our relationship with

parents of challenging pupils is as important as our relationship

with the child themselves. Parents have a significant insight and

influence of and over children's behaviours. We must rely on

them as their experts of their children and share our own

expertise surrounding their children's needs. Understand the

easiest way to create open communication between yourself and

the parents of your most vulnerable children. Offer designated

times for drop-in sessions, provide the parents with your e-mail

address and create schedules and reports so that any child's

behaviour can be monitored and developed.

FRANKIE NOTICED THAT HIS MUM WAS ALSO
ANGRY MORE OFTEN AND SHE SEEMED TO FIND
EVERYDAY THINGS REALLY HARD TOO. SHE
HAD LESS PATIENCE WITH FRANKIE, SPENDING
LESS TIME WITH HIM AND SHOUTING MORE
WHICH MADE BOTH FRANKIE AND HIS MUM
SAD.



What role do we, as teachers, play when our pupils decide that

they want to create change in their lives? If challenging children

are keen to address their disruptive behaviour, we believe that

our job is to show belief in them and provide them with the

opportunity to learn, evolve and better understand their mental

wellbeing, their needs and their behaviours. It is imperative that

we reset our opinions and expectations of any pupil that

expresses a desire to improve themselves and in doing so, we

must provide them with  encouragement, support and insight

wherever possible.

FRANKIE WAS SO UNHAPPY AND REALISED
THAT HE WAS SCARED, THAT HE FELT ALONE
AND REALLY, REALLY WANTED TO FEEL SAFE
AND LOVED AND HAPPY. HE KNEW HE NEEDED
TO DO SOMETHING THAT MIGHT HELP HIM BUT
REALLY WASN'T SURE WHAT.



To create sustainable and long lasting changing, a belief in

possibility is required. As teachers we give children and young

people the ability to believe that anything is possible. As

teachers, we can provide children and young people with the

opportunities they need in order to believe they can achieve;

create change and improve their behaviours.We must be able to

remove any labels we had placed upon children and re-evaluate

opinions we had formed of them. We should facilitate the

opportunity for every child wanting to improve their behaviours,

to do so.

THE NEXT MORNING FRANKIE DECIDED TO
WRITE A LETTER TO SANTA, EXPLAINING THAT
HE JUST WANTED TO BE HAPPY FOR
CHRISTMAS.



Much of the work we do as teachers, continues when our pupils

go home particularly with vulnerable pupils, that we give their

parents the tips and tools we have learned and utilised in order

to continue their child's development. Be open to sharing your

best used strategies and any pupil specific initiatives you have

used to improve conversation, learning or personal

development via e-mail, the school website or by sending

documentation home. Ensure communication with parents

continues to be a two-way street and ensure you take note and

incorporate any skills or insights parents are able to offer.

Remember parents themselves may have had poor relationship

wth school, ringing home to recognise success is a powerful way

of developing better dialogue with parents who may have poor

memories of school themselves.

SOON AFTER FRANKIE WROTE HIS LETTER TO
SANTA, HE NOTICED THAT HIS MUM BEGAN TO
LOOK AND ACT MORE AND MORE LIKE A
SUPERHERO. SHE SEEMED TO SUPPORT HIM
WHEN HE WAS STRUGGLING AND LOVED HIM
MORE WHEN HE WAS SAD RATHER THAN
LEAVING HIM ALONE AND MAKING HIM FEEL
WORSE.



When we are teaching, there are lots we can learn from

understanding and interacting with our pupils when they play.

Whether it sports or crafts, it is often during play that our most

vulnerable pupils can communicate their needs most clearly.

Play is a great way for pupils to use energy and release

endorphins which may help them overcome anxiety, anger or

other unwanted emotions that they arrive at school with or

develop during the day. As children get older we may not think

of play as part of the curriculum but recognising the value play

brings to all pupils, but particularly those with complex needs,

can shift from talking about challeing behaviour to

understanding behaviour.

FRANKIE FOUND HIMSELF HAVING FUN WITH
HIS MUM - AND WAS ABLE TO GET RID OF HIS
ENERGY AND EMOTIONS IN NEW WAYS



WIthin a learning environment, it can be easy to focus purely on

the core curriculum and the components of education that we

are most aggressively measured on. However, our academic

success and mental well-being is intrinsically linked to our ability

to problem solve, understand, relate and believe in ourselves

and others. These core skills can only be taught through

experience and it is important that we ensure children have the

chance to play, build and experience activities that will help

them to do this.

FRANKIE FOUND NEW THINGS TO DO TO HELP
HIM MANAGE HIS THOUGHTS AND EMOTIONS



When we are working with children and young people that

struggle with the core curriculum, we should give them the

opportunities to find strengths and skills in other areas. More

importantly, if we find a area of interest or excellence, whether it

is in sport or science, music or money management, it is our

responsibility to give them the opportunity to develop this.

Ensure you provide varied experiences and review each of them

with your pupils, noting what they enjoyed and what they felt

they were good at. You may wish to try techniques such as

scaling (1-10) if the child you are working with isn't very good at

expressing things verbally.  It can also be good to involve

parents if you do find an area of keen interest and work

collaboratively to see what opportunities and experiences they

can provide.

FRANKIE FELT THAT HE COULD HELP HIM MUM
AND CONTRIBUTE TO THE FAMILY HOME IN
WAYS HE HADN'T BEEN BRAVE ENOUGH TO DO
BEFORE.



As teachers, becoming involved with a parent:child relationship

can be very difficult but within our role as teachers, we can help

children better understand their parents and some of the

emotions and experiences they are likely to have faced

themselves. In sharing our own experiences of parenting and

parenthood can helpg children understand the various

challenges parents can face. It may help them recognise the

stressors and social expectations of parents. In balancing sharing

our own stories within a professional framework and role

modelling may help strengthen parent:child relationships at

home.

FRANKIE NOTICED THAT HIS MUMMY SEEMED
HAPPIER, MORE CONTENT AND MORE
AVAILABLE TO SPEND TIME WITH HIM. FRANKIE
KNEW THAT HIS MUM WAS THERE TO SUPPORT
HIM MORE.



It is important that we encourage collaboration at home and as

teachers we can do this by helping parents understand how they

might be able to work together on homework or by sharing an

ideas board, sharing local, affordable and effective activities and

adventures. Although it is only our responsibility to educate the

pupils within our class, we have the opportunity of helping

parents learn more about how they can do their job as parents

to the best of their ability. This improvement within family life

should have a direct impact on the quality of learning within our

classrooms.

FRANKIE AND HIS MUM STARTED TO DO THINGS
TOGETHER AT HOME - FRANKIE FOUND THINGS
HE WAS GOOD AT AND NEW THINGS THAT HE
ENJOYED.



As teachers, we get to learn lots about the pupils within our

classes , and it is important that we find an opportunity to

intervene if and when we believe children are being isolated or

neglected at home. In the first instance, it can be beneficial to

simply speak with the pupils parents and understand the

challenges they are facing and the commitments they have. Are

they, for example, simply working hours around the clock to try

and pay the bills? Do they have other children with complex

needs, have there been changes in their family structure,

financial circumstances or even the nature of their home. Initially

we can provide parents with ideas for 'inclusive parenting' in

which children and parents co-exist, work together and spend

time within one anothers company without necessarily

completing a task or activity together.

FRANKIE AND HIS MUM FOUND NEW WAYS TO
LIVE THEIR LIVES TOGETHER - FRANKIE NO
LONGER FELT LIKE HE WAS NAUGHTY AND
DIDN'T FEEL UNSAFE OR ALONE.



If you notice a significant change in your pupils behaviour our

outlook, either positive or negative, it can be beneficial for you

try and understand the reasons why. Initially, you could just

provide your pupil with the opportunity to explain any changes

in their feelings, thought processes or circumstances at home. If

appropriate, you may also want to engage with the pupils

parents, either to share your observations or insights or to see

how you might be able to support them to manage changes and

any challenges they face at home. If you have noticed a positive

change in your pupils, it can be useful to create an easy method

that will allow them to share any decline in mood or relapses in

behaviour - a daily score, a mood star or even a colour scale can

be useful for this.

FRANKIE STARTED FEELING MUCH HAPPIER
ABOUT GOING TO SCHOOL AND KNEW HIS MUM
WAS PROUD OF HIM.



Just like at home, it is likely that your pupils will have accidents in

school whether it is breaking things, spilling things or

misinterpreting instructions and guidance. Understanding the

best way to support them is a critical part of teaching, ensuring

that your pupils can learn, develop and evolve without fear of

criticism or punishment. For some pupils, their classroom will be

their only place of safety and the only place the can try new

things without fear of punishment. Focus upon developing this

trust so that your pupils are able to develop their confidence

and explore their interests.

FRANKIE STARTED TO HAVE A MUCH BETTER
TIME AT SCHOOL - HIS BEHAVIOUR WAS MUCH
BETTER AND WHEN THINGS WERE HARD HE
KNEW HIS MUM WOULD BE THERE TO LISTEN
TO HIM AND SUPPORT HIM ONCE HE WAS
HOME.



Creating a culture of kindness in your classroom can help

maintain good mental well-being for yourself and your pupils.

For the most vulnerable pupils in your class, experiencing

kindness at school maybe their only opportunity. Although

simple for many, experiencing kindness can help the most

challenging children develop a sense of empathy, improve their

ability to create and maintain relationships and help them see

alternative ways of seeking attention. There are a number of

ideas for kindness creation in our mental health toolkit which is

available to download for free and online.

FRANKIE KNEW THAT CHRISTMAS WAS GOING
TO BE THE BEST EVER - AND ALTHOUGH HE DID
THINK HE WOULD MAKE IT ON TO THE NICE LIST
THIS YEAR, HE HAD ALREADY HAD EVERYTHING
HE REALLY WANTED AND FELT MORE ABLE TO
GIVE GIFTS THAN EVER BEFORE.



When we return to work, remember that not all of our pupils will have had a

happy christmas. We can expect that some children will display anger,

upset, frustration or chose to further isolate themselves. Some children,

rather than sharing stories of their christmas or the joy of their new toys, will

instead be argumentative or emotionally absent from interactions,

demanding of attention (both positive and negative) and craving a sense of

security and care. As a teacher, you can prepare to support the most

vulnerable pupils in by giving them opportunities to express their christmas

experiences, provide them with some one-to-one time or give them a role

or purpose in the classroom when other children are liking to be swapping

Christmas notes. You can also drive conversation towards new year

ambitions, resolutions and hopes to engage the pupils that may need to

move on from their Christmas and find hope in the future.

ON CHRISTMAS EVE, FRANKIE REALISED THAT HE
DIDN'T FEEL ANXIOUS OR ALONE. HE DIDN'T FEEL AS IF
HE WAS GOING TO RUIN CHRISTMAS. HE FELT HE
DESERVED TO HAVE A NICE TIME AND WAS ENJOYING
PLAYING GAMES WITH HIS SISTER AND HELPING HIS
MUM PREPARE FOR THE BIG DAY.



As teachers, we get to learn lots about the pupils within our classes ,

and it is important that we find an opportunity to intervene if and when

we believe children are being isolated or neglected at home. In the first

instance, it can be beneficial to simply speak with the pupil's parents

and understand the challenges they are facing and the commitments

they have. Are they, for example, simply working hours around the

clock to try and pay the bills? Do they have other children with complex

needs, have there been changes in their family structure, financial

circumstances or even the nature of their home. Initially we can provide

parents with ideas for 'inclusive parenting' in which children and

parents co-exist, work together and spend time within one anothers

company without necessarily completing a task or activity together.

WHEN IT CAME TO CHRISTMAS MORNING, FRANKIE
REALISED THAT HE DIDN'T FEEL FRAGILE ANY
MORE. LOOKING AT THE CHRISTMAS TREE AND HIS
FAMILY AROUND HIM WITH THEIR SMILES,
WARMTH AND LAUGHTER, HE REALISED THAT ALL
HE NEEDED WAS TO JUST BE WHERE HE
BELONGED.



He went through the same things as me and made me happy

Frankie realised that he wasn't alone in what 
he was going through and it's ok to be different

Things people say about Frankie

For more information, please visit www.phoenixeducationconsultancy.com


